Figure 4.2 Suggested Times for Guided Reading Lessons

Famitiar reading and discussion 3 minutes 5 minutes
B.d.'oﬂk”ir'ttr_odué:.t.idh:..;: RIVEN Urninate T 1 minute-
Student reading 6 minutes 10 minutes
oo T Saes e
Questioning/discussing 4 minutes 4 minutes
Writing | aintes g
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Figure 1.6 Lesson Plan Template

Assessed Need: | have noticed that my students need:

Standard(s) Addressed: .

Text(s) | Will Use:

Learning Intention for This Lesson:

Success Criteria for This Lesson: -

Direct Instruction:

Model: Strategies/skills/concepts to emphasize

Guide and Scaffold: Questions to ask

Assess: These are the students who will need further support

Dialogic instruction:

Teacher-Directed Tools (e.g.. anticipation guides, 4 Corners activity, K-W-L, to spai‘k discussion)
Student-Enacted Tools {e.g, literature circles, reciprocal teaching, debate, Socratic seminar, that are primarily driven by students)

Assess: These are the students who will need further support

Feedback Opportunities:

Independent Learning and Closure:
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Figure 3.3 Lesson Plan for First Grade Inferring the Emotions and Motivations of Characters Using Multiple Clues._.

Assessed Need: | have noticed that my students need: TO infer characters' Feeiings qsing words, actions;
and pic+ures: : : S ,

Standard(s) Addressed: RL |4 ldenﬁFy words and thses in stories or poems that suggchr
-Peelings or appeai 1o the senses. '

Text(s) [Will Use: Music Over Manhattan (Kariing, 1998)

Learning Intention for This Lesson: We willl look for word clues and picture clues n this book to
Pigure out how Bernie and Herlbert are -Peeling.

Success Criteria for This Lesson: | can’ £ind and explain evidence of these characters' feelings: on
my graphic: organizer.. .- - . o

Direct Instruction:
Model: Strategies/skills/concepts to emphasize .

Use the First page of the book to model my thinking albout the word and visudl clues
| Find about Bernie's Feetings. Since we read the enfire book yesi-erday, this will be a
closer inspecﬁon of the text.

Name the sﬁm+egy, state its purpose, exﬁlain its use: Authors don't explain every detail
of a s+or'y. [ +hey had to tell us every+ %ng, the 9+ory would be reaily Iong! They expech
the reader o nfer the character's feelings b using the character's words, actions, and
Pic’rures. [ am going to look c!osely at the first page of the s+or‘y 1o Find these clues,

Analogy: When | read, | am always looking for clues like this, just like a detective does
whenshe's solving a mystery. | gather dp the clues to Figure out what might be
happening.

Demonstration: :

Words to model grumpy, perFed Cousin Herbert (sarcasm)

Actions: "Bernie mashed [the Po+a+oes] harder"

Visual Berrie's frown, creased forehead, and s'tdeways glanc:e

Errors to avoid: 1€ | dorvt mateh my tone of voice with the character's Feelingg, | migh+
miss the inFerence the author wants me to make.

Mosess the kil Read the passage again using e correct vocal tone.

Guide and Scaffold: Questions to ask

(po. 3-4% What are +he words, actions, and Pidrure clues that +ell us how Bernie is
eeling?

(p HIZY What clues can we £ind that show us how Herbert's Feeﬁngs have changed?

\/\E\y do we think +hey have changed?

(PP_ 147 Herber¥s behavior is awful now. But why? What words, actions, and pictures
help us understand this?

{Continued}




Figure 4.3 Considerations for Picture Walks in Guided Reading

Examine the cover What do you see on the cover?
Use vocabulary from the story to describe the scene.
Based on this picture, what do you think the book will be about?

This picture reminds me of . Has that happened
to you?

State the theme | This book is about

The characters in this story learn about

View illustrations Point out important detaits in the pictures,
State the names of the characters.
Ask for personal connections,

Ask gquestions abeut prior knowtedge. {Remember when we learned about
"

Practice unfamiliar When happens, the main character says, .let's all say that
language I together,

Invite students to locate new vocabulary words on the page.

Pose a question What will do to solve his prablem?

to be answered Howdo____ 7
by reading
Iwonderhow %
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Figure 4.4 Guided Reading Lesson Plan for Baby Bear’s Present

Guided Reading Lesson Plan

Students: 15”?1 Catring, Maggie  Classroom Teacher: Mn, Michaels  Date: Decemben /2.

New Book: Suy Bear's Present Ganauil, /9943 ' Level: /2

Targeted skills for this lessen: Floency and expression, uaing Shard- and fange sounds in words

Standards: BEL L Know e Speiling-saund carrespandences Fer camman rangantart digraphs, BEL L b Decads FE.’U"IN} speiied A?tt'b‘}fflm' wards, -
RE LY ot Read wits sufirient acevracy and flvency Fa suppard samprehension, Kead arlevel Fenk with purpuse and ondeostanding, Kead en-tevel Feat
df'll'f) with securach, spprapricie nh, #nd expression on Successive rerdings, Use cambent Fo confivm ap setf-zerreet word r‘er:a,‘m\#en and Undtﬁ:ﬁndﬁs‘;, .

rercading a5 HELES TG

Book Introduction: Pefuse wan using some of Hhe pichures and discuss 81!} Bear's prabiem when bis falher wants o boy tin e 1‘;} bt doesi’F want,

How it be saive 7

Word Work: Wa.rd sant of shord- end long-e sovnds in bsoksart wards | Writin B: Studemts witt weide ¢ .r.vn‘!n:e Aesertbing Hhe :1l-n.r-} tn Hhein
{’ :aunds_, upm‘ulf, / 4:‘/ . Jawnds. :

Student Rea dmg Stvdents whispermrond white I tisdwn s (P‘} ad-tention £a fa'n)’: rulm‘,i-!uk av for charal retding, Keinforce Crpressive vaices

Fer dintegue, especinlly nuting Hhe punetvation,

QU&StiOﬂS! Hlava stvdents reduit i 51%;-7 .i} 1"‘-’*"6} with ,.mt.,e,-—I pade with ﬂn} +a SHuige comprehension, Hst: Hawe Aot 84!"7 Bear salve bis praJI!u? B
Howw wautt Hhe sitary be Aifferent if 3&!, Bear ki gotden Hhe +oy?
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Figure 46 Lesson Plan for The One and Only lvan

Assessed Need: | have hoticed that the students need: &pe}:'endes analyzing the word choices in
Zaxt Yo infer Meqnfnja : '

Standard(s) Addressed: Lanﬂaaje Variation and Change: Understand dhat patterns of
/anjaa e interaction vary across social contexts and dypes of texts and Cthat
Lheay Ai/,a o signal social reles and relationships (ACELAISOD

| A esponding to Literature: Present a point of view about particedar literary

Zex?s wsing approprate metalanqeage, and reflecting on the viewpoints af
others CACELT 09D I 9

Text(s) | Will Use: 722~ One_and Onty Tivay (Applegate, 2012, pp. 122173

Learning Lntention for This Lesson: 2/e eon// Zoor in on the words and phrases wsed in 2hns
ahapter to descride a character s changa of perspecitive.

Success Criteria for This Lesson: L ei// be able 2o make q pradiction and: suppord ¢ with -
evidence From text and discussion about: changes: in Tvan's altitudes and -
deliefs. (Lse Vacdéa/arg/ and. persuasive fec/m:faes portion of NAPLAN wm'z‘ih_c}
raér:'a to sSelf-as55e55.) .

Direct Instruction:
Model: Strategies/skills/concepts to emphasize

Ast stedent's to read the 2ext Silently, and 2hen I will read it alowd, wsing
expression and prosody.

Guide and Scaffold: Questions to ask .
Are there any weords or phrases that are confusing o you?
Assesa: These are the students who will nead further support

Akina and Joseph have been absent CHS week; gve them time to calch wup with
the story prior to the lesSoh.

Dizlogic Instruction:

Teacher-Directed Tools : )

Close. reading ?&(esﬁan\s fof disoussion:

pwhot does the dext Say? 4 /f?fe)“a/y

TIn what s dees Tvan descaridbe wheo he a\saa//y 15, I contrast to if.‘]&. Aidden
Ivan? -

Ts Ais :'Maﬁe on the Sillbaard C'./oj:er Zo 2he Ivan we Aave ,éhawh, oF ancther
Tvan? what is Vour evidence?

#cz.u does The Zext a)ohé ? (strectural )

What does Ivan compare Che red paint on s ﬁngers to? In what ways does
2his metaphor give you insiglt about how Ivan i3 changing?

What other words and phrases help you realize S chan_ge of attitude?

Ll does the Zext mean? inferential)

The acthor Sa/s, "I 2he f?/fa:(’er of Pime it takes a Srake s ?_‘ongae to faste the
air, e cotlld taste revenge (p. !12). %ow does CAs dompa}-a'Son 2o Time /73//9
yout to wunderstand the deplh of Ivan s reaction?

{Continued)




